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Motivation English Expression 


JOHN MILLIGAN 
Dean Instruction, State Teachers College 
Jersey City, New Jersey 


HIS PAPER will attempt an- 

swer five questions: (1) What 

motivation? (2) How motiva- 
tion related English expression? (3) 
What purpose English expression? 
(4) What aspects language appear 
purpose? (5) What are some examples 
good purposes? 


Motivation not one thing; many 
things co-ordinated. For automobile, 
motivation not only gas, but driver, 
spark, explosion and on. People are 
moved what they for pay, for 
personal satisfaction, for service others, 
and on. are dealing with 
cult and complicated question. Rather 
than attempt analysis which factors 
may more important causing per- 
son particular thing, this writer 
will simply take the position that does 
because has purpose doing it. 
important course that purposes 
properly chosen—that they take account 
individual and social welfare. Just 
the movement the car the co-ordi- 
nated result numerous forces, the 
on-going the individual results from 
the push many motives co-ordinated 


But not deceived. may (and 
usually do) move with several purposes 
mind. And although one dominates 
the outset, another may supersede it. You 
may start for the movies, but seeing that 
you are early, you may drop your 
neighbor’s for few minutes. You 
not forget your major purpose; rather 
you hold mind while you are accom- 
plishing second purpose—to see your 
neighbor, ask him some question, 
ask him with you. talking 
with him may develop that has 
been planning attend the boxing 
matches; that has two ring-side seats; 
that will glad have you with 
him. Thus your purpose may change, 
and you may moved entirely 
different direction from that which you 
had first purposed. 


Motivation and English expression 
The foregoing has important implica- 
tions for English expression—especially 
this goes schoo] situations. The 
purpose the child must well-chosen. 
Not just anything will do. The function 
the teacher inestimably important. 
She must locate purpose the child who 
seemingly has none. Later examples tell 
ways which this has been done. The 
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teacher must willing let child and 
class start where they are. the teacher 
awake and alive need not feared 
but that motives are present move 
them proper purposes can dis- 
covered. 


The difficulty with much our motiva- 
tion this field has been that purposes 
have been too low level. The writer 
has paraphrased below Rivlin’s statement 
regarding levels and has 
applied each the field English ex- 
pression. 

Major Motives 


Conduct 
doing right for its 
own sake 
winning self respect 


winning group ap- 
proval 

winning teacher 
parent approval 


getting new experi- 
ences 
winning reward 


English expression 

expression for group’s 
sake 

expression 
sonal satisfaction 

expression for group 
acclaim 

expression 
proval teacher 
parent 

expression 
how 

expression for marks 
grades 


learn 


Rivlin points out that although there 
disagreement regarding the ethical or- 
der these motives, one can deny 
that the first named highest and the 
named lowest. English classes 
there has been too much motivation based 
marks, and too much learning how. 
Many compositions seem spoken 
written children the teacher may 
find out what mistakes need correcting. 
There need for move levels 
where children are praised for saying 
thing well where children write for 
the glow satisfaction which writing 
can bring. can finally attain that 
level which indicated when the child’s 
expression becomes his contribution 
group living, have reached pinnacle 
the motivation English expression. 


Harry Educating for Adjustment. Appleton- 
Century, 1936. Pp. 294-5. 
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Purpose English expression 

More than score years ago Klap- 
per set forth three periods good 
composition lesson: the period oral 
preparation, the period writing, the 
period The writer began 
with this concept, and discussing 
classes, using with children, ap- 
plying many situations described 
others, has changed With 
apologies Klapper, then, the following 
closely interrelated phases any good 
purpose English expression seems 
evident: 


Period incubation and plan- 
ning. 

Period preparation and dis- 
covery new and related pur- 
poses. 

Period improvement. 

Period consummation. 

Period appraisal and new 
direction. 


will once apparent that these 
five periods can applied oral 
written expression. They may extend 
over day, week, month. They 
may applied personal expression 
practical expression.” 


Let take typical classroom situa- 
tion and see how good purpose will 
move through these five periods. John 
ill the hospital. His fifth grade class- 
mates are school. Somehow 
gested that letters written John. 
Thus idea born and readily adopt- 
all. There planning. Not all 
should write about the same thing; that 
would tiresome read. Under the 
guidance the teacher, different children 
agree write about different activities. 
The teacher takes occasion review the 
Paul. Teaching English. 


Klapper, Appleton, 


1915. 42. 


All Want Write, Treut, Jackson, Ferebee, and Saun 
ders. Bobbs-Merrill, 1939. means that done 
for one’s own satisfaction (creative); 
that which done relation practical living, 
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form friendly letter. She suggests 
other things kept mind. Different 
children make suggestions which have 
general application. Gradually and im- 
perceptibly period one becomes period 
two and the children are actually drafting 
their letters. During this period (which 
may the same day the next day) 
various children discover needs spell- 
ing, penmanship, etc. which may lead 
new purposes. The teacher should 
organized record such purposes. The 
need supplied immediately relation 
the present purpose, but may become 
new purpose for later development. 
The period improvement follows 
which first drafts are read and discussed. 
Mistakes are corrected, course, but the 
emphasis more saying better what 
has been said than saying correctly 
what has been said. Then comes the 
period consummation when the letters 
are actually read John. This results 
reply him which contributes 
appraisal. The children agree that their 
purpose has been fulfilled individually 
and group. Suggestions may made 
what was learned and what needs 
now done. 


Aspects language purpose 

All aspects language may in- 
volved one significant purpose, but all 
need not be. Many good purposes may 
neglect reading entirely, though usually 
reading necessary the realization 
the purpose some point. the illus- 
tration just given, children read letters 
each other, and might have read models 
friendly letters order improve 
their own. Numerous aspects invariably 
appear: spelling, penmanship, grammar, 
usage, punctuation, capitalization, crea- 
tive expression, making personality felt, 
voice, diction, organization and many 
others. not within the scope this 
paper indicate how each may 
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treated. should said, however, that 
further development pupils any 
all the aspects should not become the 
major purpose superseding the real pur- 
pose the children. If, after good 
many purposes expression have been 
accomplished, apparent that mastery 
certain the above named aspects has 
not taken place, the teacher may (and 
should) set these forward purposes 
the children not so. the 
records during period two (preparation 
and discovery) and period three (im- 
provement) are adequate, she will have 
good talking point. Actually the writer 
laboring point. Teachers everywhere 
know that children readily work 
practical materials various types, especi- 
ally when related discovered needs. 


Examples good purposes 

hat’s name? This was reported 
Dr. Dorothy Mills Howard* the 
Vernon Davey Junior High School, 
East Orange, New Jersey. The children 
her seventh grade class, many whom 
are foreign parentage, wanted learn 
spell each other’s names. each 
wrote his name the board related 
something the background the 
name. This led planning for oral com- 
positions names. Shirley had Dutch 
ancestor who was spy. The children 
gasped excitement over her spy stories. 
grandfather came from Ireland 
and knew beautiful old folk tales which 
had passed his grandchildren. 
Ultimately this led the writing 
autobiographies, usually under 
donym. Christmas, parents found 
themselves owners hand lettered, hand 
illustrated biographies with titles like 
“The Story Applehead,” Archibald 
MacDonald; “Half Pint Hercules,” 
Frank Butterfly; Girl Who Had Ex- 


perience,” Lorna Day; and on. 

Bell Always Dorothy Mills Howard. 
The English Review, XVII:262 (November, 
1940). 


(Continued page 37) 
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The Teacher and the Language 
Curriculum 


ELIZABETH GUILFOILE 
Principal, Twelfth District School 
Cincinnati, Ohio 


Miss Guilfoile directed the 
two year study which produced the 
primary course referred the foot- 
notes, and edited the bulletin. The ma- 
terials contained the bulletin grew 
out the daily classroom work the 
teachers who contributed its develop- 
ment. This course, Language-Expression 
the Kindergarten-Primary Grades, has 
been use the Cincinnati schools 
since September, 1938. 


MAJOR objectives the 

guage program remain constant 

throughout the school. 
possible split these objectives into 
detailed skills, far the teaching 
concerned, and impossible allocate 
them specifically grades. 


One cannot name single aspect the 
language program that initiated the 
intermediate, the junior high, the 
senior high school level. More than that, 
one cannot mention any feature the 
language program that completed 
any level. 


The major language emphases are the 
same all the activities that the children 
pursue, all the classes which they 
take part. 


Teachers language the 
ten, the elementary grades, the 
senior high school, are working toward 
the same purposes: that the student shall 
express himself clearly, concisely, and 
sincerely, terms his own thinking; 
that shall build his vocabulary con- 
tinuously fit the new concepts that 
come with more and broader experiences; 
that shall develop those qualities 


precision diction, and originality ex- 
pression that make people wish listen 
him; that shall write ex- 
press his thoughts freely and clearly, and 
with sufficient accuracy eliminate all 
unnecessary difficulties from the path 
the reader; that shall find outlet for 
self-expression one more the 
artistic forms that language takes, such 
the writing verse, creation stories, 
oral interpretation literature, drama- 
tization. 

the kindergarten the 
tempts lead the child talk the 
normal conversational manner, speak 
briefly and the point, express him- 
self simply and adequately with the 
proper choice words, give forceful 
expression his own ideas emotions, 
not parrot someone else; listen 
the other person and reply terms 
what the speaker says, not irrelevantly, 
treating the contribution with respect 
though not necessarily with agreement. 


The primary grades add the technical 
skills accurate spelling 
penmanship, but continue make the 
essentials simple communication and 
expression the basis the language pro- 
gram. the graduate seminar, adult 
study groups, teachers and leaders still 
find these the things that are most urgent. 

The attempt assign language activi- 
ties and the mastery given skills 
grades, illustrated many courses 
study, apparently based upon tradition 
only. Curriculum makers will eliminate 
set patterns school organization from 
their thinking and deal with the problems 
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that exist, they wish contribute 
significantly the improvement the 
language pupils the elementary 
school. 

All curriculum workers have their 
first responsibility the development and 
statement the best points view 
their field area the light the 
soundest educational principles. They 
have their second responsibility the 
working out programs adapted the 
needs the local community. These 
obligations apply specifically any pro- 
gram designed develop pupils the 
ability use their own language. Such 
program must not only educational- 
sound and broadly applicable com- 
munity needs but also must adapt- 
able the different kinds learning 
ability found the school, school 
system, and the different needs and 
interests individual children. 


course study which implements 
such program valuable teachers, 
supervisors, and administrators. serves 


Curriculum makers attempting sincere- 
develop such program find that 
they cannot allocate grades, narrow- 
covered degrees skill achieved. 
They find, furthermore, that they cannot 
prescribe procedures, state advance 
outcomes terms grades school 
sessions, build program any con- 
cept the average class average child. 
They can, however, use growth 
and achievement approximate measures 
which base program; offer 
wide choice procedures and materials; 
state possible and probable outcomes 
terms the total problem language 
development; and envision program 
terms wide range ability and 
achievement. 


Levels growth can used ap- 


proximate divisions which base 
program. Language not field which 
can broken down into hierarchy 
skills for assignment grade levels. 


Grade placement is, present, small 
indication the child’s stage develop- 
ment, small indication the extent 
his skills. measure his mental 
ability, his cultural background, the 
rate his growth. 


However, the levels stages growth 
the particular field language expres- 
sion can generalized some extent. 
stage level; seek provide for him 
the appropriate experiences; expect 
him certain adaptations; plan his 
advancement through the several levels. 


These levels cannot set outcomes. 
They cannot defined more than very 
roughly grades. 


Miss Frances Jenkins’ describes four 
periods the language development 
the child from babyhood through the ele- 
mentary school: (1) The initial period, 
concerned with the first sounds the infant 
utters, with his rapid acquisition words 
and meanings, and his early use sen- 
tences (usually the second year) 
through the nursery school and kinder- 
garten period when his use language 
own age essential part his social- 
ization (infancy through grade one). 
(2) The period assurance the social 
use language and frequent need 
for written language (grades two and 
three). (3) The period rapid growth 
control oral and written language 
(grades four and five). (4) The period 
wide use functional centers for 
many purposes—these functional centers 
being concerned with the most funda- 
mental life uses language, such con- 


Frances—Language Development the Ele- 
mentary Grades. Thomas Nelson Company, 1936 (adapted), 
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versation, discussion, and letter writing 
(grades six, seven, and eight.) 


description language develop- 
ment stages referring only the younger 
child the result the study group 
These stages are defined as: (1) Pre- 
school period—from the babbling in- 
fancy, through word-naming, and into 
sentence control. (2) Early primary 
period—through the ego-centrism con- 
versation for his own satisfaction, talking 
the presence others, rather than 
and with others, into conversation and 
discussion relating more than momentar- 
ily the interests the group. (3) 
Later primary period—greater control 
experience reflected discriminating use 
vocabulary, clearer expression time 
and sequence order, increased socializa- 
tion expression. 


The characteristics which the child’s 
stage development recognized are 
described, and the further changes that 
may expected through wise guidance 
during given period, are tentatively 
charted. 

This course study recognizes that 
the school program must organized 
provide for the development chil- 
dren who show very wide range 
language development within any grade 
school level because different com- 
standards, material and cultural. 
recognizes that every group primary 
children tends spread over the three 
stages described rather than con- 
tained one them. 


materials should offered. Curriculum 
makers cannot prescribe activities 
teaching methods. Only wealth sug- 
gested procedures will help teachers 
the large variety situations that 
schoo] system usually represents. 


Expression the Kindergarten-Primary 
Grades; Tentative Course. Cincinnati Public Schools. 


The sequence experiences, activities, 
and understandings permit and 
foster the child’s uninterrupted growth 
language something that grows and 
shapes itself relation the qualities 
the group and their interests. 


Outcomes may stated only 
terms the total problem language 
development. Outcomes cannot stated 
advance terms grades school 
sessions. 


Each child has the right develop from 
the point where through series 
genuine experiences involving real lan- 
guage needs and opportunities. The 
teacher must help him develop 
much can relation every phase 
language development. 


Any program must envision very 
wide range ability and achievement. 
The curriculum maker cannot attempt 
build program based conception 
the average child average class. 
Many first grade child comes school 
showing very limited development his 
language. .His speech undeveloped. 
may have very meager vocabulary. 
His concepts may few and very simple. 
may the stage using words 
phrases rather than complete state- 
ments. 


Conversely, apparent that the six- 
year-old may accelerated his 
guage development. His vocabulary may 
large, his expression fluent, his power 
sentence organization well advanced. 


These differences not decrease with 
good teaching. still wider range may 
through school. 


Curriculum makers find that they can 
render real aid the teacher by: helping 
her see the language program 
whole, and the relation language 
the total schoo] program; helping her 
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discover the needs her pupils, and ways 
stimulating them development; sup- 
plying materials necessary the chil- 
dren’s activities, and materials for her 
own use. 


her see the language 
gram whole 

any comprehensive treatment the 
program every important aspect 
must dealt with due proportion 
its importance the lives the children 
concerned. This takes sound knowledge 
the language arts field whole. 


The teacher will find necessary 
envision growth language over period 
time much longer than the one year 
she has the child her class. 


The teaching language involves, 
perhaps more than any other subject, 
both broad view and alertness 
specifics. 

She must understand the sequence 
skills, attitudes, and understandings neces- 
sary any field order that she may take 
the child where she finds him and guide 
him intelligently relation his pres- 
ent needs and his next steps. For in- 
stance, the need for use the diction- 
ary arises relation his activities she 
seizes the opportunity teach much 
this skill the needs the present 
and his present ability indicate, realizing 
that his future teachers will concerned 
teach him the more complex phases 
the skill more complex needs for 
develop. The steps levels the achieve- 
ment the objectives must analyzed 
for each phase English. For instance, 
the teacher must bear mind all the re- 
skills involved letter writing and 
must know which steps come first the 
child’s natural grasp this complex skill. 


The teacher who plunges sixth grade 
group into formal outlining research 
material the beginning the year 


would better understand that out- 
lining represents process thinking. 
She should realize many steps are in- 
volved learning think through ma- 
outline form. She should 
concerned about the child’s gradual de- 
velopment power recognize the 
main thought, subordinate details un- 
der and finally recognize the several 
important thoughts, relate them each 
other, and relate the details under each. 
the social studies teacher the course 
whole year teaches the children 
read the texts and references and the 
supplemental materials this field, 
significances and relate them the 
present problem, list important points 
and arrange them order for definite 
purposes, she will have contributed some- 
thing significant their development 
ability organize. But she begins with 
the outline form and drills them the 
Roman Capital small letter (a), 
she simply imposing upon eleven-year- 
olds superficial skill. 


Seeing language relation the 
whole school program. 


not sufficient that, seeking the 
objectives language, the teacher know 
its relation the other language arts. 
She must know its relation the social 
studies, the sciences, the practical and 
fine arts, and the mathematics the 
school program. The child’s growth 
language inexorably tied with his 
thinking. The development his con- 
cepts arithmetic often dependent up- 
his growth vocabulary. His grasp 
social studies concepts influences, and 
influenced by, his growth ability 
organize and relate materials. 


Discovering the needs her pupils 

The teacher must able chart 
general way the child’s ultimate goals, 
see clearly his immediate next steps. 
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She must, without fail, take children 
the level which she finds them, 
abilities, skills, background, and interests 
and proceed from there. 


Part the task helping her dis- 
cover the needs lies thinking through 
objectives and outcomes realistically, 
the light modern conditions. 


evaluating abilities and stages achieve- 
ment. The teacher must able pro- 
ject child against background com- 
posite her knowledge the language 
arts and her knowledge values edu- 
cation, and with due regard his age 
and his ability somehow take his measure. 
She must know where and where 
should going relation all the 
fundamental phases language develop- 
ment. Only can she see clearly his 
needs, his next steps, and his possible 
goals. 

Part recognizing the unfolding, 
evolving nature language develop- 
ment, with consequent guarding against 
any tendency materials suggested 
procedures force children into stage 
that should awaited. 


Finding ways stimulating children 
development through appropriate 
activities 

She must know child nature well 

enough able guide the individual 
pupil through his interests and capacities 
and through challenging group activities. 
The curriculum maker must provide her 
with descriptions highly selected activi- 
ties and experiences and list the possi- 
bilities they hold for outcomes. 


Supplying materials meet the chil- 
dren’s needs 
Reading lists, particular, prove use- 
ful the selection the right books, the 
right stories, the right poetry. Literature 
once content and tool the teacher 
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the day day development pro- 
gram which involves thinking, talking, 
and writing relation life school 
and out. One curriculum 
English for the intermediate grades de- 
votes more than sixty pages very 
carefully selected and graded book list 
from the fields art, science, music, 
poetry, folk tales and legends, fairy 
stories, American colonial life, American 
heroes, and festival days. This bulletin 
deals with reading and literature well 
with oral and written expression and 
the bibliography treatment illustrative 
the very close tie-up. 


Other lists that might helpful 
curriculum bulletins would 
tures, slides and other visual aids, and 
records, dramatic and factual well 
musical. 


Supplying materials helpful the 

teacher. 

The language arts now encompass 
large field and involve many types 
activities that well-selected brief pro- 
fessional book list may genuine 
help the busy teacher. For instance, 
this bibliography ought deal with the 
new trends the speech field. The curri- 
culum maker can find for the busy class- 
room teacher those articles and books 
speech which are reliable the light 
the best general educational principles 
established for the elementary school, 
and which the same time offer some- 
thing the individual who lacks tech- 
nical background this field. 


the other hand, the teacher who 
would sound and inspiring guide 
children must live broad and rich life. 
personal bibliography help teachers 
inevitably include some the richest 


posed Guide for English, Grades Cincinnati Public 
Schools, 1939, 126 ff. 


(Continued page 28) 


7 


we 


The Service Speech the 


Content 


Subjects 


HELEN WILKINSON 
Elementary Supervisor 
School Committee the City Boston 
Boston, Massachusetts 


HEN received subject 

way telephone and tele- 

graph was Service 
Speech Content,” which mind 
included the other two subjects this 
program, reading and literature and de- 
cided talk all them, with 
major emphasis upon reading. Fortunate- 
ly, had not proceeded preparation be- 
yond preliminary meditation when letter 
came with this narrower field indicated. 
difficult think these subjects 
separately. know that they really 
belong together, having accustomed 
Work,” and inspiring “integration” 
the classroom—yes, the emphasis upon 
unity which Froebel urged more than 
hundred years ago. 


This experience has been encouraging. 
has led backward glance over 
the way that have come from first 
teaching experience with sixty-five chil- 
dren first grade, and program 
subjects, each its own period, and each 
period from ten twenty minutes 
length because the attention span was 
short (and wonder!) recent 
experiences with groups thirty-five 
little six-year-olds grade one, with 
activities such diaries, 
puppet-shows, and the like, which gather 
all the subjects and which are en- 
grossing that hard ever bring the 
period end. 


Now come our revised subject, 
“The Service Speech the Content 


Read before the National Council Teachers English 
the National Education Association, Boston, 1941. 


Subjects.” First, there must restate- 
ment our aim teaching the content 
subjects before can discuss the service 
speech them. not give chil- 
dren vital experiences which will help 
them wholesome and helpful adjust- 
ments the world? 


Second, there must preliminary 
statement regarding the nature speech 
oral language before can discuss 
the intelligent use it. Speech social 
integrator, way sharing our experi- 
ences. his new book the curricu- 
lum, Bobbitt reminds that impressions 
are awakened with great swiftness through 
speech; that rapid speaker can call 
his hearers’ minds three hundred 
them minute. But must remem- 
ber that impressions must the mind 
before they can awakened and 
arranged form new pictures. These, 
turn, leave after-impressions which be- 
come building material for new experi- 
ences necessary the realization our 
aim. must remember, then, that in- 
telligent speech based upon the vital 
experiences the child. Without these 
experiences, speech and the content sub- 
jects contribute nothing; the memoriza- 
tion and recitation textbook material, 
the asking and answering questions, 
and the passing examinations may 
useless would the memorization 
and recitation meaningless Chinese 
characters. 


Third, let illustrate through reports 
work three classrooms which lan- 
guage served the content subjects, mak- 
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ing new experiences these fields vital, 
and the adjustments these boys and 
girls more wholesome and helpful. May 
each classroom teacher, whatever grade, 
discover the sound basic philosophy un- 
derlying these programs and realize that 
adaptations for her own use are possible. 
There nothing new except the new 
points emphasis which each individual 
contributes. 


The first illustration has been taken 
‘from the report Bernice Lowenstein 
Factor, former graduate the Teachers 
College the City Boston. She has 
described her work some length 
The Elementary English Review April, 
1940. Mrs. Factor was called upon 
work with group emotionally un- 
adjusted children the North End 
Boston. The intelligence quotients the 
group, the Binet-Simon and Merrill- 
Palmer Tests ranged from 100 140. 
The scores the Public School Achieve- 
ment Tests former pupils the clinic, 
kept over period years, indicated that 
some these children would not adjust 
the public school. There was often 
great discrepancy between the potential 
ability and the actual learning. When 
this became known Mrs. Factor, she 
began seek for the causes the dis- 
crepancy individual basis. 


The emotional instability the chil- 
dren she considered equalizing 
effect, lowered both capacity and 
achievement and her mind was not 
the cause the discrepancy. The valid- 
ity the I.Q. was established recheck- 
ing, that the unknown cause was not 
there. further study school records 
was undertaken discover special sub- 
jects which there might preponder- 
ance failures. This latter effort revealed 
significant weakness learning read. 
The difficulty apparently lay the field 
language. 


cope with this problem such 
serious import the lives these little 
children, pre-reading group was formed 
begin preventive work. The program 
included continuation the correction 
emotional handicaps; the removal, 
far possible, physical handicaps; 
and highly specialized teaching centering 
around the problem language. This 
latter shows intelligent development 
language tool serve content 
subjects. 


preparation for this the teacher did 
what every teacher every grade should 
do. She examined the reading materials 
which these children would use, and 
listed the concepts necessary under- 
standing this material, and with each 
concept its own descriptive vocabulary. 
Ten concepts were recognized; among 
them the home and family, the commun- 
ity, transportation, holidays, animals and 
animal life. 

The children needed experiences 
clarify the and then needed 
language with which share them and 
make them vital. They were under- 
privileged boys and girls and were igno- 
rant the possibilities their neighbor- 
hood. the group eight, only one 
had ever walked the nearby water- 
front, within five blocks, stand the 
bridge and watch the boats. 


Valentine’s day was one the experi- 
ences which was real them; therefore 
one the beginnings was made that 
point. New and less familiar experiences 
were built upon that one. The children 
gained verbal expression through 
need create appropriate sentiments for 
their valentines. the daily class meet- 
ings, discussion was encouraged and the 
problem how deliver the valentines 
arose. The postman was the answer. 


tour behind 
the scenes nearby postoffice revealed 
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the complete process from the time the 
valentines were collected from the wire 
baskets until they rested with stamps can- 
celled the pigeon-holes labelled with 
the various street names. Next day the 
ultimate delivery was reported with great 
enthusiasm, and “back the classroom 
they recreated song, story, play, and 
art materials, until became integral 
part them.” Next year the stories the 
postman books will understood. 
Language based upon concrete experi- 
ences will make possible vicarious experi- 
ences, and adjustments increasing con- 
fidence and maturity. 


Two-thirds this group reported re- 
living the experiences this year with 
adults the family. The children helped 
the adults better understand their 
world. The service speech, based upon 
experience, far-reaching that can- 
not measured. 

come back the classroom; read- 
ing aptitude tests administered inter- 
vals led Mrs. Factor the conclusion that 
was not the language handicap these 
bilingual children that was responsible 
for their lack reading-readiness, but 
poverty experiences. Words mean 
nothing themselves. They only serve 
when built upon basic experiences com- 
mon all. 


Now for the second program which 
illustrates the values kind work 
which more commonly undertaken. 


broadcast the pupils 
grade four. The average age the 
group was eight years. These children 
were not underprivileged. They had had 
countless experiences upon which base 
new ones. Also they were voluble. Thzy 
had been encouraged speak, and their 
efforts had been rewarded, sometimes 
more than they deserved, appreciative 
families. result they were graphic 


and forceful, having had original experi- 
ences and having developed apt forms 
expression. Morrison reminds that 
are also likely find this type person 
remote corners where the conventions 
artificial society have not inhibited 
the expression naturally intelligent 
individuals. 


The “broadcast,” so-called, was entitled 
“Oriental Children the Air.” was 
given basement room with small 
platform used stage, and make- 
believe microphone made some the 
children. The broadcast served sum- 
mary the unit work Asia 
geography. The unit had been motivated 
the teacher who told her visit 
the Orient and showed the curios which 
she had gathered. 


desire for more information was 
aroused and the children’s questions were 
placed upon the board during period 
informal conversation. Some them 
the teacher herself could not answer. Al- 
though older and wiser, she was still 
learner the group. was found that 
some questions could grouped, and the 
teacher helped with the organization 
topics. logical arrangement beyond 
the understanding the children was 
forced upon them. 


Group assignments 
were then arranged. 


After period time for research 
school, home, and the community, 
and for certain amount arrangement 
and assimilation information, reports 
were heard. was expected, some 
were superior and formal nature while 
others were fragmentary. All were in- 
teresting, and they and the informal dis- 
cussion which they motivated, were en- 
lightening, varying degrees, every 
individual the class. All were atten- 
tive, enthusiastic, and courteous, because 
they wanted hear about something for 
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which they had background under- 
standing, and also because most them 
wanted turn say something. 


Then came time choose way 
share their knowledge. The result was 
the broadcast which every member 
the class had part. The program showed 
that the children had gained much 
edge, appreciation, and understanding 
the children other countries, that 
their attitude was one friendliness. 
There was evidence skill research, 
through experience; desire study the 
geography, history, literature, music, and 
art other peoples; skill the manipu- 
lation language (nothing was memo- 
rized); larger listening and speaking vo- 
cabularies; and joy sharing. 

they left the platform looked 
each one. They were enthusiastic, but 
were clearly not exhibitionists. Great 
credit for this latter achievement due 
the head mistress the school, who has 
inspired, not forced, the co-operative 
action her teachers working all 
classrooms toward specific, worthwhile 
aims, and credit due the teachers also, 
for their frequent checking weak 
points the personality development 
the children. 


this school, summaries reviews 
units work the content subjects 
are shared with groups within the class- 
room, with other classrooms the school, 
and, less often, with parents and com- 
munity groups. Thus speech, such 
forms travel talks, dramatics, inter- 
views, etc., made serve the content 
subjects. These reviews often motivate 
the next units learning. 

Each classroom this has its 
own card catalogue, revised and im- 
proved each year, listing all materials 
available for use connection with par- 
ticular centers interest. The catalogue 
organized for easy and effective use, and 


serves the various reading levels repre- 
sented individuals the classs. 


The third illustration also unit 
the East. read some time ago, the 
Eighteenth Yearbook the Principals’ 
Department, sixth grade unit. The 
boys and girls this grade had had many 
more experiences than those the fourth 
grade. For two more years they had had 
chance make use speech ask ques- 
tions, accumulate and arrange data, 
and make generalizations. 


Out respect this development, 
and build upon it, their teacher asked 
these children, through carefully prepared 
questions, reason about the effect 
geography and history upon the people, 
and form impressions based upon the 
data found. Preliminary informal conver- 
sation started them off. The war Asia 
was not mentioned first, but was 
brought later one the children. 
chose study the effect that geog- 
raphy would have war. the con- 
clusion their study the children were 
share with one another, talking the 
subject, impressions the Orient.” 


the discussion policies and poli- 
tics few responses were immature, 
those which ascribed certain characteristics 
whole people. sure that can 
agree with the writers this article that 
they were least good those the 
average man the street. They show 
that children this age can be, and 
should be, taught cope intelligently 
with many the problems the day. 
The fact that some the information 
was distorted because emotional re- 
actions handed the adult commun- 
ity gave the teacher opportunity help 
the children desire the proper balance 
between the intellectual and emotional 
elements experience, and have 
share lessening the terrible abuse 
language. Too little this work done 
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our schools. There must more train- 
ing for it, and more intelligent planning 
for are have more enlighten- 
citizenry. 


Now that have had three typical 
illustrations the work that being 
done our schools, let consider the 
problems that arise from such activities 
our classrooms, and added implications. 


have recorded much informal con- 
versation. This, first, and last, and be- 
tween, has, all the forms speech, the 
greatest value the classroom. During 
this activity many those whose speech 
crude have sense security and are 
impelled say something. They fear 
the sentence, please,” and “Is 
that the right way say it?” demanded 
the more formal periods. Informal 
conversations reveal the misunderstand- 
ings, “the boners,” the superficial, and 
illogical habits thought, the uncertain 
thinking, the interests and needs in- 
dividuals. 


Some teachers say that they are natur- 
ally reserved, and haven’t had the neces- 
sary training direct informal conversa- 
tion. such would say, “It never 
too late work know from 
experience that art difficult for 
some acquire, but nothing more 
worthwhile. Visits the kindergarten, 
where kindergarteners know how talk 
their children naturally and where 
there atmosphere friendliness and 
helpfulness, will show one the reasons 
for the decrease vocabulary and lan- 
guage power many primary schools; 
and such visits are good training for the 
teacher. 


Certain find the course study, 
and time stumbling blocks extended 
and revealing informal 
periods. Isn’t better that the children: 
should cover least portion the 


course than that the teacher should cover came 
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for that amount informal 
conversation which will result under- 
standing, and enthusiasm, and the set- 
ting standards for the more formal 
work. 


progress attained with most the 
children, but few stand out problems, 
there should individual diagnosis 
the latter, and remedial work based upon 
the diagnosis. 


“individualization instruction” must 
not omit word behalf atypical chil- 
dren. The little five-year-old who was 
heard passerby say another 
little girl, one travels other coun- 
tries and looking from that angle,” 
etc., must challenged different 
set experiences from boys girls who 
say great deal poorly, nothing beau- 
tifully. 


eleven-year-old boy came 
friend’s classroom from rural district 
where most his time was spent 
memorizing textbook material which 
meant much him cuneiform. 
had never been encouraged share his 
own interests. His teacher, way 
review, asked the class take imagi- 
nary trip one the countries recently 
studied, then prepare, the few min- 
utes given them, short description 
home they were visiting. The descrip- 
tions were given orally, the name 
the country being withheld, and the 
other children were guess the country. 
When our boy’s turn came, said 
rather stay where be.” The teacher was 
least glad that and told him so. 
After had learned the ways the 
group, he, too, shared. Great patience 
and understanding were needed. 


retarded reading and lan- 
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time for her contribution she invariably 
said, didn’t prepare it.” Study her 
case revealed physical strain, emotional 
instability the family life, and fear 
failure. She did prepare her work 
home and was interested. After this be- 
came known, arrangement was made 
have her talks come first avoid growing 
fear while others were taking their parts. 
This worked well because she could give 
single-minded attention the others, and 
she gained appreciation and ability 
share. 

Nothing has been said directly the 
service the content subjects speech. 
Because these subjects give the child in- 
teresting and challenging experiences, 
something talk about, they, them- 
selves, raise the standard speech. Ex- 
periments upper grades have shown 
that semester devoted talks cur- 
rent events topics special inter- 
est, brings about much greater improve- 
ment speech than does textbook and 
demonstration course public speaking. 


Improvement slower when there 
too much teacher-talk which repeti- 
tion improvement what already has 
been said, which imposition 
experiences artificial speech stand- 
ards which are beyond the grasp the 
child. The children themselves must 
held responsible for interesting their 
group and for making them understand. 
Improvement, not perfection, what 
seek, and that comes through self-activity 
and well-graded, encouraging, and 
tive criticism. 


The service speegh not great 
isolation. Teachers the content sub- 
jects, including the teachers English, 
should remember that its service com- 
mensurate with the time and effort spent 


derstood not through the reproduction 
meager textbook material, but through 
the leisurely and repeated use pictures, 
maps, charts, graphs, and other visual 
aids, and abundance books, 
stories, biographies, diaries, letters, and 
poems. These should not supplement- 
ary. These, not such texts most 
own, should basic. 


not because our pupils are dull 
and stupid, some teachers would have 
believe, that they not enjoy and 
absorb the content subjects, 
cause not all co-operate 
should carrying out units learning 
which are based upon their own growing 
experiences. Seventy per cent them 
are normal and above intelligence. 
they are dull have not provided them 
with experiences release their powers. 


conclusion, with history repeating 
itself over and over, and every upward 
step being followed downward step, 
ask ourselves has the teaching 
history and geography failed 
tion and why are found without power 
organize for peace, but must bend our 
energies the planning strategies 
war and destruction?” Perhaps one an- 
swer that there over-specialization 
education everywhere else. Our school 
faculties are not co-operating 
should see things whole, and help 
the children do. There still some 
departmental work grades four, five 
and six, where subjects are taught 
isolation, and there are still supervisors 
special subjects low grade one. 
This results the teacher English 
limiting her usefulness avoid infringe- 
ment upon the music, art, history, and 
geography departments, and the teachers 
the social sciences hesitating enlist 
the service language and literature, 
because they don’t know much 
because that the province 
the teacher English. 
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Selection and Use Tests 
English 


JUSTINE TANDY CAMPBELL 
Ghent, Kentucky 


DUCATIONAL now 

place great emphasis upon the 

need for continuous adjustment 
teaching procedure meet the differ- 
ences found among individual pupils. 
Teachers who have made this effort 
adaptation method have been led 
the judicial use the objective test 
device for measuring pupil progress and 
teacher efficiency. 


For purposes unit study the test and 
repeat test procedure 
means measuring educational growth. 
For this purpose two forms the same 
test should used. The pre-test used 
indicate the background each pupil 
the unit question. The test given 
the conclusion the unit then 
basic means measuring gain power. 
comparing the achievement each 
pupil with standard norms, found the 
test manual and based scores made 
large number pupils the same 
grade, the teacher can determine whether 
not her class working level 
above below the norm for that grade. 
Analysis errors individual tests will 
indicate the area need for further in- 
structional emphasis. 


Teachers English, inexperienced 
test selection, may bewildered the 
great number and variety tests listed 
the test catalogues. Such teachers may 
find brief analysis the more common- 
preparing their courses study and 
selecting their means measurement. 
Because the need such analysis 
the author has made survey some 


twenty English tests. These tests were 
selected because their frequency use 
teachers and administrators indi- 
cated the sales records companies 
dealing solely school tests. 


general, there are only four five 
types English tests and scales offered, 
present, the market. These include 
tests letter writing, tests language 
usage, tests capitalization and punctua- 
tion, and scales for the measurement 
both composition and spelling. There 
are, however, variety such tests 
which exist combinations one type 
another. 


the tests designed measure skill 
the techniques letter writing, the 
Clark Letter-Writing Test perhaps the 
most widely used. This test covers the 
work grades five twelve. The 


edge involved highly specific. The 
nation-wide medians are based popu- 
lation over ten thousand scores from 
twenty-six states. 


The English composition scale, 
which the authors offer series sample 
compositions selected various grade 
levels, designed for repeated use 
basis for comparison pupil’s themes 
with certain standard forms. Usually 
theme subject mentioned and time 
limit given. Improvement the in- 
dividual themes may noted from time 
time. Characteristics quality are 
indicated, and grade norms are given. 
Tests this nature include the follow- 
ing: 

The Hudelson English Composition 

Scale. Grades 4-12. 
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The Driggs-Mayhew National Scales 
for Measuring Composition. Ele- 
mentary Form. Grades and 
Junior High School. Grades 
and 

The Lewis English Composition Scale. 
Grades 3-12. 

The Van Wagenen English Composi- 
tion Scale. Grades 3-12. 

The Willing Scale for Measuring Writ- 

ten Composition. Grades 4-9. 


Tests language usage deal with 
mastery both the oral and the written 
forms. They involve knowledge 
(1) verbs—case, number, 
(2) adjectives and adverbs—difference 
usage; (3) prepositions and conjunc- 
tions; and (4) pronouns—case and num- 
ber. 

They involve also, the ability differ- 
entiate between words similar sound 
and similar meaning, correct and incor- 
rect expressions, and clear and hazy sen- 
tence structure. 

Such tests include the following: 

Public Achievement, Languaye 

Usage. Grades 3-8. 

Wilson Language Error Tests, for Ele- 

mentary and High School. 

Conkling-Pressey Tests, Grammar. 

Grades 7-12. Sentence Structure. 
(Sentence Sense.) Grades 7-12. 
The New Stanford Language Usage 

Test. Grades 4-8. 

Tests this type but somewhat 
more diagnostic form, and dealing with 
the aspects formal grammar are not 
frequently found. Two examples are: 


The Gregory Diagnostic Test. Grades 

The Grammar Test, Thomas 
Kirby. University Iowa Series. 
Grades 7-12. 


There are number spelling tests 
scales available the elementary level. 
Spelling scales include: 
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The Morrison-McCall Scale. Grades 
2-8. 

The Buckingham Extension the 
Ayers Scale. 

The Guy Spelling Scale. Grades 2-9. 

The Van Wagenen Scale for Measur- 
ing Individual Achievement 
Spelling. 

The Iowa Spelling Scales. Grades 2-8. 

The Monroe Timed Sentence Spelling 
Test. 

The Public School Achievement Test 
Spelling. Grades 4-8. 


Probably the most frequently used test 
punctuation the Pressey-Ruhlen 
Punctuation Test, designed for grades 
12. This test based current usage 
found business letters, newspapers, 
and magazines. 


The Pressey-Bowers Capitalization Test 
for Grades 7-12 also test current 
usage. Though neither them new, 
they are both useful material. 


combination test both capitaliza- 
tion and punctuation found the 
Leonard Test Capitaliza- 
tion and Punctuation and designed for 
grades 5-11. 


Tests which combine two more 
types ability English may used 
measure class achievement. When 
test desired that covers the fields 
language usage and capitalization and 
punctuation, the following list may 
suggestive. 


The Smith-McCullough Essentials 
English Test. Grades 7-12, and Col- 
lege Freshmen. 

The Prebble-McCrory Diagnostic Ele- 
mentary Language Test. Grades 
and 

The Los Angeles Diagnostic Language 
Tests. Grades 3-9. 


Other survey tests include language 
usage, punctuation, capitalization, and 
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grammatical construction. Among the 
frequently used tests this type are: 


The Iowa Elementary Language Test. 
Grades 4-9. 

The Clapp-Young Self Marking Test. 
Grades 5-12. 

The Seaton and Pressey Minimal Es- 
sentials English Composition 
Test. Grades 3-6. 


The careful selection tests used 
extremely important the measure- 
ment pupil growth. Several elements 
enter into this problem. First, the teacher 
must acquaint herself with the types 
tests which are available each area. 
After finding test suited her needs 
she must then make sure that this test 
offered form which will measure 
the work the grade which she teaches. 
test too high too low for that grade 
will not yield reliable measure the 
ability the pupils. Further than this 
would well discover whether not 
such test has been standardized over 
pupil population similar situation 
the one which used. Unless 
this taken into consideration the age 
and grade norms may scaled too high 
too low accurate for that the 
class question. Such information will 
found the test manual. 


Directions for administering the test 
should thoroughly understood and 
carefully followed. Probably the best 
method accustoming oneself test 
work through the exact manner 
which you would administer 
others. smoothly given test, the direc- 
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tions which are clearly understood 
both teacher and pupil, will insure 
exact measure pupil ability. 


recapitulate: 

order that pupil growth may 
measured means the objective 
test necessary use the pre-test 
and final test procedure. 

For this purpose necessary 
use two forms the same test. 

Tests used must carefully 
chosen order that they exactly meas- 
ure the work the unit. 

Directions given the test manual 
should carefully followed. 

Analysis the results the pre- 
test will indicate the areas which need 
require particular emphasis. 

Scores the final test will indicate 
age and grade level ability. 

examination the difference 
between grade norms made each 
pupil the two tests will indicate the 
efficacy teacher instruction and 
pupil accomplishment. 


The teacher English who will ac- 
quaint herself with test material and pro- 
cedure and will achieve mastery its 
techniques will find the objective test 
indispensable tool. Through its use she 
may discover her own teaching strength 
and weakness. Thus she may develop 
stronger, more unified, more functional 
course study. time, she should build 
pupil personnel carefully and exactly 
trained the skills basic the use 
the English language. 
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The Most Important Tool 
All 


FLORENCE PIDGE 
Supervisor Practice Teaching 
City Normal School, Syracuse, New York 


ELEMENTARY school has 

long been given the credit for 

training children use the tool 
subjects. Nevertheless night schools, col- 
leges, Y.M.C.A. classes and private teach- 
ers are more and more beset men and 
women from all walks life who wish 
learn not only express their thoughts 
while standing their feet, but be- 
come able produce the elementary 
sounds necessary pronounce the words 
which carry those thoughts. the ele- 
mentary school failing this? 


Many persons are much misjudged be- 
cause their speech. the index 
personality and the medium through 
which the public judges one. After 
long acquaintance, true character will 
felt even though the speech does not rep- 
resent the worth ability the indi- 
vidual, but first impressions are very im- 
portant. 


Speech habits should developed 
early are health habits. Where the 
outlying districts who has 
hangover from baby-talk, the child with 
foreign accent, the monotone, the 
one with high pitched voice, going 
get help? The problem the speech de- 
fective should pertinent the 
classroom teacher the speech special- 
ist. Every teacher should have under- 
standing such from the 
standpoint behaviorism and educa- 
tional adjustment. Every program should 
recognize the necessity for the elimina- 
tion the commonest these defects. 


elementary teacher must pre- 


pared teach the three R’s because 
traditionally they equip one for life. 
Speech deficiency most likely lead 
contributive greater degree suc- 
cess life; yet most teachers are not 
familiar with the diagnosis and correction 
the common speech defects. course 
organic defects are for the surgeon and 
therapist correct. 


Oftimes the question asked, 
can done malocclusion exists and 
parents are not willing have the neces- 
sary corrections made?” many cases 
children may taught articulate 
spite the handicap. The principal im- 
perfections which find the speech 
normal adults and children are: (1) poor 
tone quality; (2) careless vowel pronun- 
ciation; little muscular activity the 
lips, tongue, and jaw; and (4) indistinct, 
throaty, utterances. correct these faults 
must teach fuller, more controlled 
breathing, proper formation the vowels, 
relaxed mobile jaw, controlled tongue 
and lips. five-minute practice period 
each day every grade will much 
make the children conscious the right 
forms. 


have transfer training from 
this oral reading, English, dramatics 
and all conversation, there must eter- 
nal vigilance the part every teacher. 
Corrections should made whenever 
necessary and the habit clear, effective 
speech will result. 


The following outline for five minute 
practice period suggests procedure. 
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Spencer, Edward Merritt. “The Reten- 
tion Orally Presented Material.” 
University Iowa, Iowa City. 1940. 
The experimental population consisted 

sixth grade pupils classes for 

different school systems. 

The amount learned pupils from 
either oral visual presentation com- 
paratively small, and this amount de- 
creases rapidly unless stimulated 
written recognition test. 

Stauffer, Maude Guidance 
Factors Related the Conservation 
and Development Spontaneous Ex- 
pression Young Children.” 
University, Athens. 1940. 


this thesis attempt made 
find whether children are naturally spon- 
taneous and creative, and so, how teach- 
ers can conserve and develop this expres- 
siveness. attempt also made show 
the expression children found con- 
trasting situation. 

obtain the information for the first 
part the study, was necessary to: 
(1) turn leading educators see what 
they were thinking about children, and 
obtain guidance conserving and de- 
veloping the spontaneous expression 
young children; (2) observe children 
the home, nursery school, kindergarten, 
and through the elementary grades; (3) 
work with children various age levels 
see the observations were substanti- 
ated. 


Additional data were secured ob- 
serving children two schools, selected 
because the difference the type 
community, availability material, and 
socio-economic status, taking pictures 
children work and play, and 
gathering illustrations their original 
stories, poems, plays, diaries, songs, and 
drawings. 


obtain data for the second part 
the study, reports comparative studies 
made the experimental and conven- 
tional schools Wrightstone, 
Jersild, Thorndike, Coldman, Loftus, 
Ledgerwood, and Foy Cross were 
gathered. Also findings from the study 
elementary school language textbooks 
made Mildred Dawson were in- 
cluded. 


The study reveals that children ex- 
press themselves creatively when 
environment where there wise guid- 
ance and which they see possibilities 
which are challenging them, out 
which may come desire, purpose, and 
power. 


Stewart, James Resse. “Specific Capi- 
talization Situations the Writing 
Fourth-Grade Pupils. University 
Iowa, Iowa City. 1940. 

The writings analyzed for this study 
consisted descriptive, expositional, and 
narrative themes and informal and busi- 

report read before The National Conference Re- 


search English, February 22, 1941, Atlantic City, 
New Jersey, 
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ness letters collected from schools 
communities located seven states. 
conclusion the author indicates the 
rules capitalization skills, based 
social burden and high frequency 
usage, which should definitely included 
the fourth-grade course study. 


Swanson, Clarence William. “An Ex- 
perimental Comparison the Supply 
and Recognition Types Punctuation 
Tests.” University Iowa, City. 
1940. 

The tests were administered 252 
pupils grades nine and ten four 
school systems Illinois. The recogni- 
tion types punctuation tests appear 
better for practical use. 


Thomas, Velma Talitha. “Diagnostic 
and Remedial Instruction Reading 
for the Third Grade Baxter Springs, 
Kansas.” Kansas State Teachers Col- 
lege, Pittsburg, Kansas. 1940. 

This study attempted four things: 
(1) learn diagnostic procedure 
whether the pupils the schools 
Baxter Springs are retarded reading; 
(2) determine the cause poor read- 
ing; (3) find out intensive, well 
organized plan teaching reading will 
improve reading ability; and (4) learn 
whether improvement reading ac- 
companied marked improvement 
other subjects. 


Tests were given all third grade 
children the school Baxter Springs 
order make this survey. The tests 
were given the beginning and close 
this study which covered period four 
months during the school year 1939- 
1940. 


The results this study justify the fol- 
lowing conclusions: 

The survey showed that the groups 

whole were about normal reading 

ability according their chronological 

age and grade classification. number 


pupils were found superior 
reading, but there were several retarded 
more than one-tenth grade. 

the attempt discover the causes 
poor reading, intelligence was not 
considered factor except the case 
one student who had 68. 
After considering the various other fac- 
tors the conclusion was reached that the 
most probable cause was limited reading 
material, 

The diagnostic, remedial and enriched 
program reading did improve the 
reading ability considerably more 
than normal improvement was made 
both comprehension and accuracy. 
Improvement reading was accom- 
panied marked improvement 
other subjects. 


Thompson, Louise “Enrichment 
Versus Analysis Methods Teaching 
Word Mastery.” Boston University, 
Boston. 1940. 


Tripp, Dorothy Lenora. “Semantic Vari- 
ations Oral Word Usage Second 
Grade.” University Iowa City. 
1940. 

electrical recording device was 
used get verbatim 865 responses given 
second-grade children the Univer- 
sity Elementary School ten different 
high frequency words. Approximately 
one-third the total number responses 
the words used this study center 
single meaning. For one word was 
wide variety meaning given. Chil- 
dren this age seem easily satisfied with 
limited word meanings. Meanings de- 
rived from personal experiences are asso- 
ciated with spoken words. Auditory con- 
fusion the earlier school levels may 
later period. 

Van Buskirk, Madge. “Emotional Sta- 
bility Factor the Learning 
Readiness the First Grade Child.” 
University Cincinnati, Cincinnati. 
1940. 

The Problem. The purpose this 
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essay make survey available 
materials which bear directly upon the 
problem understanding and clarifying 
the relationship between sta- 
bility. and learning readiness, especially 
reading readiness. 

Sources Material. order make 
comprehensive study, varied materials 
were selected. They were gathered from 
general periodicals, research journals, 
source books, monographs 
published child study centers, and 
from unpublished graduate studies. 


Techniques Used. The survey re- 
literature was supplemented 
analyses reading readiness programs 
leading publishers reading textbooks, 
and studies children. 

Three children were studied 
amples normal emotional adjustment 
with concommitant success; 
three showed slight deviation from nor- 
mal emotional behavior with consquent 
slowing learning; three who showed 
severe emotional instability were retarded 
term more. 


Summary Conclusions. Readiness 
learn involves several aspects child 
nature, and includes emotional control 
mental, physical, and social situations. 
The evidence cited here tends indicate 
that emotion can used source 
motivation for first learnings school, 
and that the repression emotion tends 
produce learning difficulties and prob- 
lems social adjustment. 

Sources emotional development are 
the individual nature the child, the 
home environment, and the school en- 
vironment. Through inheritance and 
native endowment, the individual derives 
his basic emotional nature upon which 
the other two forces must play. Emotional 
maturity depends upon the mental ca- 
pacity the individual, and upon physi- 
cal attributes. 


UNPUBLISHED STUDIES ELEMENTARY SCHOOL ENGLISH. 


Pre-school experiences are vital de- 
termining the child’s emotional reactions 
his first learning. The attitudes and 
characteristics his parents are reflected 
his nature. Among the parent-child 
relationships not conducive good emo- 
tional adjustment are over protection, re- 
jection, bribery, over ambition, spoiling, 
favoritism, and lack discipline. Nursery 
school training and kindergarten are 
valuable aids reading readiness, and 
personal adjustment. 


Initial school experiences must 
satisfactory and meaningful they are 
contribute the development emo- 
tional stability. Among methods en- 
couraging emotional control are guidance 
perseverance, establishment sense 
fidence, participation group activities, 
opportunities for increasing the attention 
span, and the opportunity for some ex- 
change affection. nearly possi- 
ble, obstacles learning must cleared 
away, and failures due lack readi- 
ness personality defects, eliminated. 
Physical well-being contributes great 
deal emotional health. Mental capacity 
likewise contributing factor. Social- 
ization includes the ability play with 
other children, share possessions, 
refrain from temper tantrums other 
overt exhibitions misbehavior, 
independent action, co-operate 
the classroom, listen others, and 
obey authority. Self-direction implies the 
ability initiate certain activities when 
left his own choice, work independ- 
ently when the teacher’s attention di- 
rected elsewhere, and self-sufficient 
attending his own personal needs. 
Individuality may expected occur 
marked extent some six-year-old 
children. others almost lacking. 
When occurs, indicates certain 
amount maturity, but is, according 
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this study, relatively unimportant 
criterion emotional maturity. 


Implications for Practice. Since 
two children are identical emotional 
nature the educator needs provide for 
the individual child classroom situa- 
tion. This goal may seem impossible 
achievement, but certain broad principles 
may noted. Encouragement for at- 
means growth self-confidence. Allow- 
ing sufficient time for understanding 
learning situation means prevention 
difficulties due immaturity. 
Grouping based tests 
observation means opportunity 
carry needed work with small num- 
bers. This survey points the possibility 
using plastic materials, crayons, paints 
etc. emotional outlets. The social situ- 
ations the average first grade may 
develop feeling for the need play- 
mates, for exchange affection, and 
for sense security and being wanted, 
all which contribute the emotional 
adjustment the young child. 


Unsolved Problems. Although there 
are reliable reading readiness tests mea- 
suring vocabulary skill, visual discrimina- 
tion, skill following directions, con- 
cept knowledge, and tests visual and 
auditory acuity, there are reliable 
measures emotional nature and socia! 
adjustment. measure ability and 
personality first grade entrants re- 
lated achievement reading also 
needed. 


Warfel, Evelyn “Sex Differences 
Aged 9-16.” Temple University, Phila- 
delphia. 1940. 


Wasson, Roy Part “Measuring 

Primary-Grade Children’s Understand- 
ing Home and Family Relation- 
Part II: “Certain Social Studies 


Content Children’s Letters and Con- 
versations.” Colorado State College 
Education. 1938. 


Part From study’ made primary 
children’s letters and conversation list 
understandings their relations with 
other persons was made. From this list 
the key expression “home and family re- 
lationships” was selected social un- 
derstanding primary children that had 
been found the conversation and let- 
ters pupils each the three grades. 


attempt was made discover the 
extent and nature their understanding 
this one aspect their relations with 
other persons. individual interview 
technic was used since this eliminated 
reading and made provision for probing 
the examiner. interview form was 
constructed, tried out, revised and then 
administered 183 children chosen 
random from grades one, two and three 
the eleven elementary schools Colo- 
rado The pupil’s re- 
sponses were stenographically recorded. 
The first paft the interview contained 
questions representing various aspects 
children’s personal relationships with 
others grouped under ten topics such 
“Mother,” “Daddy,” “Baby,” etc. The 
second part consisted fifteen problem- 
type questions based the ten topics. 


The pupil responses were tabulated ac- 
cording (1) the number ideas, (2) 
the frequency mention ideas. From 
the tables thus constructed, three sets 
summary tables were made showing 
(1) any statistical significance the 
comparisons, (2) the total number re- 
sponses children according mental 
age groups and (3) the frequency 
mention certain ideas ability groups 
and grades. 

1Roy Wasson, Social Studies Content 


Children’s Letters and Conversations.’’ Unpublished Field 
Study, No. Colorado State College Education, 1938. 
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The greatest difficulty encountered 
was that all questions required language 
responses. The most complete responses 
were those made the problem-type 
questions and the poorest responses came 
questions asking and “how.” 
The statistical treatment the number 
ideas showed significant growth 
from grades one three. The conclusion 
drawn was that children come school 
with good background experience 
and therefore have ideas and concepts 
work with this field. The nature and 
extent these ideas showed growth 
and maturity interest from grade one 
grade three. Other conclusions based 
the nature and frequency the re- 
sponses are difficult make sum- 
mary article, but the facts show that these 
variations different ability and grade 
levels provide some detailed information 
which teachers can use the prepara- 
tion instructional material this field. 


Part II. The best criterion children’s 
understanding social attitudes their 
behavior, but another good one their 
expressions one another. knowledge 
some the social-studies content that 
children write and talk about when they 
feel free express themselves one 
another should give some indication 
the social-studies material that children 
can understand. This should helpful 
determining which material might 
taught first given grade serve 
basis for additional learning experience. 


analysis children’s voluntary let- 
ters and conversation will reveal some 
topics that children discuss which have 
with social studies. The things 
about which children talk write one 
another ought make partial list 
things about which they have least 
some information. The purpose this 
study was limited discovery those 
topics mentioned chidren’s letters and 
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conversation that have with their 
relations with other persons. 


The amount material examined was 
not large, but the analysis necessitated 
much sorting, recording, and tabulating. 
The letters were limited number since 
only 651 letters from the three grades 
were used, but they represented wide- 
spread distribution states and also 
rural and urban localities. The conversa- 
tion was all secured from seven the 
elementary schools located Colorado 
Springs, Colorado, these schools repre- 
senting range economic environ- 
ments from the least the most favored. 


the first analysis made the letters 
and the conversation, record was kept 
all topics expressed the writer 
each letter the participant each con- 
versation. These were the form 
definite statements containing either gen- 
eralizations specific facts, both which 
could tabulated readily under key ex- 
pressions. Some statements contained 
partial incomplete meanings, and 
attempt was made tabulate those under 
the key expression which they seemed 
related. 

After all statements had been listed 
under key expressions those which had 
with children’s relations with other 
persons were selected. Thirty-five 
izations were obtained from the analysis 
the letters and twenty-eight from the 
conversations. Thirteen this total 
sixty-three were found each list. 

This list key expressions common 
both letters and conversations chil- 
dren all three grades furnished set 
generalizations upon which further 
detailed study primary children’s un- 
derstanding studies meanings 
may made. 

Wickard, Esther Laura. Teacher’s 


Manual for the Teaching Creative 
Writing, Including Student Examples.” 


Colorado State College Education, 
Greeley. 1940. 


The purpose this creative research 
was develop creative writing manual 
for immediate and practical use the 
author and construct manual which 
would meet the actual needs other 
teachers interested leading boys and 
write creatively. 


survey what had already been 
written concerning creative writing was 
made. Not only books about creative 
writing and written composition were 
read, but also the periodicals which dealt 
with the subjects. From this survey the 
author developed outline ideas and 
suggestions which would helpful 
teacher. Supplementing this outline was 
actual teaching experience with experi- 
mental writing classes which furnished 
many concrete ideas about the type 


Relaxation: sitting with shoulders, neck, 
face, relaxed. 

Drop lower jaw and whisper pro- 
longed. 

long yawning exercise; repeat. 
Rotary neck exercise: chin down, slow- 
ly; right, back, left, front, up. 
Repeat. 

Breathing: right hand waist front, 
left hand side. Inhale deeply; exhale 
with soft whistle. Repeat four times. 

Whisper very clearly after the teacher; 
then teacher bun, sun, 
butterfly, flutterfly, mit, bat, ball, fall; 
coat, boat. 


offerings current literature, drama, and 
the other fine arts. should also include 
books and periodicals that develop inter- 
ests science, industry, and travel. 
Such bibliography would not limited 
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THE Most IMPORTANT TOOL ALL 


(Continued from page 22) 


THE TEACHER AND LANGUAGE CURRICULUM 
from page 12) 


written expression junior and senior high 
pupils like try. Pupil conferences and 
group discussions contributed many 
the suggestions which were included 
this manual. 


The pupil-writings are examples 
written expression chosen 
school creative-writing classes well 
from junior high school English classes. 


Sentences, paragraphs, informal essays, 
stories, poetic sketches and verse, and 
one-act plays are discussed. Each chapter 
contains list suggested activities, 
group pupil examples, and biblio- 
graphy. 


Although this manual 
for the use both junior and senior high 
teachers, the teacher must adapt 
the material her particular need and 
class level. 


Or, ah-wah-waft, ah-pah-path, ah-shah- 
shaft, ah-ah-aunt. 

Repeat whisper any rhyme, one line 
time with overemphasis con- 
sonants. Example: 

saw ship a-sailing 
A-sailing the sea; 
Her masts were the shining gold 
Her decks ivory. 


Use the set exercises one week then 
vary items (3) and (4) using different 
consonants and vowels. Also stress end- 
ings ing, ept, etc. 


its usefulness the teacher 
guage, but life the content her 
program, rather than specialized sub- 
ject matter, such materials should 
peculiar value. 
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Beginning Teachers One- 
Room Schools 


Problem 


BARBER 
State Normal and Training School 


OFTEN observed that teachers 

one-room rural schools, where re- 

sponsibility heavy, are young, inex- 
perienced, and inadequately supervised. 
Since almost half the graduates ele- 
mentary teacher education from the nor- 
mal schools New York state still enter 
the rural teaching field, this problem be- 
comes educationally significant.’ 


now generally accepted princi- 
ple that our educational aim—-to educate 
for whatever opportunities life may bring 
the same for both urban and rural 
education. But with certain special re- 
quirements, inherent the rural school 
situation, met, prospective teachers 
need special preparation for type or- 
ganization, community subject 
matter approach, and emphasis different 
from that city schools. Thus, with 
identical aim for both groups, teacher edu- 
cation implies specialized preparation 
meet needs peculiar the situation. 
not inferred from the above state- 
ment that the institutions for teacher edu- 
cation should confine their offerings 
specific skills and knowledge. Instead the 
teacher-preparatory institutions should 
emphasize broad principles basic teach- 
ing, and addition, such knowedge and 
skills are considered major difficulties 
for many beginning teachers. This study, 


study was made partia] fulfillment the re- 
quirements for the Ph. degree, Syracuse University, 


under the direction Dr. William Melchior. 

1In 1938, 47% the graduates from the normal schools 
New York state secured positions one- and two-room 
schools. 1941, 42% secured positions one-room schools, 
The figures for 1941 are based only cases because 
there were general graduating classes during that year, 


Cortland, New York 


determine the major difficulties be- 
ginning teachers, has been made from 
this point view. 

Purpose the study. The purpose 
this study ascertain the problems 
beginning teachers the one-room rural 
schools order suggest improvement 
pre-service preparation for the rural 
teaching field. 

Applicability the study. The value 
this study lies the use which 
put. may found useful prospec- 
tive school teachers forecasting 
difficulties which they should prepare 
meet; district superintendents 
aid selecting conference topics which 
deal with the actual needs teachers, 
and guide their own supervisory 
activities; and normal school faculty 
members supervising rural school 
cadet teachers, revising pre-service 
curricula, and co-ordinating content 
courses with the practicum. 

make the returns this study the 
sole basis deriving normal school 
cular materials would both extreme 
and invalid. Many valuable existing 
cular materials may adequately pre- 
sented present and therefore they 
culties. Rather, the changes made 
each particular institution for teacher 
education should determined 
sound philosophy education, research 
studies, needs its placement area, and 
facilities for carrying out such program. 


Field investigation. The field select- 
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consisted one-room rural schools, 
since they are greatly need improve- 
ment; inexperienced teachers, since their 
difficulties relate more directly their 
pre-service preparation than those 
experienced teachers; graduates New 
York State normal schools, because the 
aim the study directly con- 
cerned with the improvement 
teacher education these particu- 
lar institutions; difficulties experi- 
enced beginning teachers, the 
aim being locate areas 
culty order suggest improve- 
ments pre-service preparation. 


Methods and procedures for col- 
lection and treatment data. The 
subjects used were requested 
keep anecdotal reports their 
teaching problems from the begin- 
ning school the fall until the 
end November. The problems 


tabulated under suitable headings. 
The items thus located were used 
for the check list which formed 
the basis this study. The sub- 


jects were requested check 


item the check list according 
its importance them. order 
make the check list comprehensive and 
test for validity and reliability the 
study was repeated second year. 

The groups 
chosen for this study were representative 
numerically. Sixty-four per cent returned 
the anecdotal reports, and 83.9 per cent 
returned the check lists. The returns 
from both the main and subsidiary groups 
were further representative the various 
normal schools the state. While the 
numbers used the subsidiary groups 
were smaller than those the main 
group, they substantiate the returns from 
the beginning teachers. 


The data were found valid because 
representative sampling subjects was 


secured both numerically and geographic- 
ally,and the returns represented thought 
and careful consideration; the problems 
submitted were both crucial and sufficient 
number properly represent the 
groups teachers sampled; the data 
used all parts the study were taken 


Beg Teachd¢rs 
Teachers year jespenence 
fi Cadet 


2 Oistric 


Superintendents 
Faculty Members 


Returns fre Used 

directly from primary sources; approxi- 
mately the same results were obtained 
repeating the study second com- 
parisons with related studies showed suf- 
ficient agreement validate the findings; 
judgments beginning teachers com- 
pared with judgments other groups 
subjects gave, relatively, high degree 
The data were found re- 
liable because there was sufficient num- 
ber cases;* the study procedure was 
characterized objectivity, accurate 
enumeration, and accurate and complete 


the repetition the study second year the 
following correlation coefficient and probable errors were 
found; .79 .019 for major problems, .86 .103 for 
minor problems, and .91 .008 for problems. 

Figure. 


reports received numbered 154; 232 check 
list returns from beginning teachers were received. 
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records; correlation coefficients between 
returns from beginning teachers and 
other groups studied were high enough 
give the findings statistical value. 


interpreting the check list data 
percentage base was used. the number 
occurrences was per cent more 
the total number the major cate- 
gory, the problem was considered be- 
that type. 


Beginning teachers. The beginning 
teachers, through the anecdotal reports, 
showed awareness problems; imma- 
turity judgment, and interest 
problems dealing with themselves more 
than those dealing with children; 
attempt short-sighted diagnosis 
difficulties and application remedies; 
eagerness correct difficulties; willing- 
ness co-operate; need for more ade- 
quate supervision during the period 
beginning teaching. The anecdotal re- 
port technique was found valu- 
able technique for locating areas dif- 
ficulty the teaching profession. 


The check list returns from beginning 
teachers showed that: 

Difficulties the field classroom 
teaching are important the minds 
beginning teachers. 

Difficulties found important the 
beginning teachers include out-of-schoo! 
problems well classroom difficulties. 


Science, reading, art, music, and 
handwriting are the subjects that give 
greatest difficulty. 

Time budgeting problems give con- 
siderable difficulty. 

Primary grade activity work causes 
many problems. 


Physical factors the school such 
are inherent the one-room rural 
school situation, give much difficulty, and 
are often beyond beginning teachers for 
final solution. 


Plant equipment difficulties 
which affect the physical well being the 
children need treated crucial 
importance. 


Many child-physical difficulties en- 
countered the rural schools are 
crucial importance. 


Mechanical difficulties such 
ords and reports, etc. paramount the 
beginning the term, are relegated 
second place the minds the beginn- 
ing teachers later the term, giving pre- 
cedence broader teaching problems. 


10. Records and reports, and adminis- 
tration and supervision difficulties are 
few. 


11. Beginning teachers recognize both 
and out-of-school social prob- 
lems such contacts, 
teacher-social contacts, 
problems, giving comparatively little 
difficulty. 


12. While beginning teachers con- 
sider their own social difficulties mainly 
minor problems, many problems 
ported the different areas, when con- 
sidered together, have social significance. 


13. Many difficulties and 
social problems that are encountered are 
inherent the rural sociological organ- 
ization. 


Secondary reporters. The check list 
was sent out second time teachers 
after additional year experience, 
determine whether the problems found 
the beginning teachers were persistent, 
peculiar beginning teachers. Since, 
general, the problems were found 
the same relative importance, four 
deductions were made: first, that the be- 
ginning teachers are able identify their 
difficulties; second, that problems located 
beginning teachers tend persist- 
ent; third, that because the problems are 
found persistent, they should 
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given adequate treatment pre-service 
preparation possible; fourth, that 
teachers with one year experience need 


Since was felt that the beginning 
teachers, because their inexperience, 
might not able recognize their own 
difficulties, three other groups were used 
determine whether the beginning 
teachers recognized the same difficulties 
problems did the secondary groups. 
For this purpose, the groups chosen 
secondary were district superintendents, 
normal school faculty members, and 
senior cadet teachers. was found that 
all groups were relatively close agree- 
ment most These secondary 
groups, relatively close agreement, sub- 
stantiate the findings the main part 
this study the check list returns from 
beginning teachers, and thus add the 
reliability the study. 


Conclusions. Many difficulties 
beginning teachers are the result lack 
maturity, lack experience, lack 
insight into rural social institutions, in- 
adequate background specific areas, 
and inadequate physical facilities within 
the schools. 


Beginning teachers show aware- 
problems, but not causes; 
eagerness correct difficulties; and co- 
operative professional attitude. 


Some the problems beginning 
teachers are such are beyond the pro- 
vince the normal schools solve. 
These schools can only help meet the 
conditions they are and educate 
the prospective teachers they will 
able influence the community and the 
school officials making desirable 
changes, should any opportunities for 
doing arise. 


teaching depends part more ade- 
Figure; page 30. 


quate state supervision physical plant 
conditions, pupil personnel, teachers 
during the period beginning teaching, 
and curriculum content means 
well-made state course study kept un- 
der constant revision. 


Teachers need full and complete 
knowledge possible difficulties they 
are likely encounter out-of-class- 
room well in-classroom situations. 


Beginning teachers one-room 
rural schools New York often 
faced with the problem meager play 
equipment both large and small types, 
and lack knowledge numerous 
games and game rules necessary for suc- 
cessful leadership. 


Mechanical difficulties, important 
the beginning the term, take second 
place the minds beginning teachers 
the term, giving precedence 
broader teaching problems. 


major difficulty with beginning 
teachers planning: long-term planning, 
daily planning, and time budgeting. 


budgeting, both the teach- 
and children’s class time, and the 
teacher’s preparation time, major 
problem persistent concern the be- 
schools New York state. 


10. Beginning teachers have the prob- 
lem keeping all children usefully oc- 
(a) when the teacher engaged 
with other groups; (b) without being 
annoyed with individual questions from 
pupils outside the group with which 
the teacher working; (c) with enough 
work activities keep the intermediate 
grades usefully occupied 
study periods; (d) without the excessive 
use workbooks; when the pri- 
mary children cannot read directions; 
(f) with enough drill exercises for habit 
formation; (g) when the children be- 
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come impatient because they cannot 
the assigned work readily. 

11. Primary grade activity work 
problem beginning teachers secur- 
ing necessary equipment, securing neces- 
sary space for carrying the activities, 
finding enough activities keep the pri- 
mary children usefully occupied, 
and securing acceptance the commun- 
ity activity work. 

12. Beginning rural school teachers 
have the problem knowing how 
deal with unselected children. For ex- 
ample, they need know how deal 
with children one group who have 
different learning rates, how deal with 
chronically slow workers, how deal 
with different groups the same time, 
and how deal with children already 
graded too high. 


13. Content materials the various 
subject matter fields, with the exception 
science, are recognized beginning 
teachers giving few difficulties. 


14. Science, considered both gen- 
eral background subject matter appli- 
cable rural school environment, and 
source information, offered difficul- 
ties beginning rural school teachers. 


15. The beginning teachers the 
rural schools have problem 
teaching reading due lack books 
and lack knowledge methods. 


16. The subjects art, music, and 
handwriting create problems perform- 
ance the teachers, and methods 
teaching. 

17. The poor physical condition 
children crucial importance. 


18. Beginning teachers have difficulty 
with such administrative and legal prob- 
lems knowing the right officials 
consult various situations, knowing 
whether the teacher has taught enough 
satisfy the law various subjects, 
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knowing how deal with pupils de- 
fective physically mentally not 
belong public school, and knowing 
child labor laws and the approach 
problems this nature. 


19. Many difficulties and 
social problems encountered beginning 
teachers the rural school are inherent 
the rural sociological organization. 


Recommendations. state should 
help its beginning rural teachers pub- 
lishing broad, comprehensive, well- 
made state course study applicable 
rural school conditions, and kept under 
constant revision order make im- 
provements and meet changing needs. 
Such course should suggestive rather 
than mandatory, encourage individual 
initative, and regulate minimum essen- 
tials. 


Adequate supervision for 
ginning rural school teachers should 
provided enable these teachers make 
adjustments the rural teaching situa- 
tion quickly and thereby make more im- 
provement than now possible during 
their first year teaching. 


During normal school preparation, 
teachers should given full and com- 
plete knowledge possible difficulties 
they are likely encounter out-of- 
classroom well in-classroom situa- 
tions. 


Beginning teachers should have 
training games and game rules neces- 
sary for successful leadership this field. 


The normal schools should prepare 
teachers cope with difficulties plant 
and equipment the rural schools and 
possible. 


Normal schools should continue 
their efforts help solve mechanical 
difficulties, order leave beginning 
teachers free for the solution the more 
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vital problems, which cannot met be- 
fore actual teaching experience presents 
them. 


Some experience should given 
organizing background material into 
large outlines adapted for use the 
elementary schools. 


During the last part the cadet 
teaching, the teachers should taught 
how condense plans, and how re- 
late long term plans short daily plans. 
They should also have some practice 
the time budgeting for such planning. 


The schools, pre-service 
preparation, should help meet the time 
budgeting problems beginning one- 
room rural school teachers adequate 
instruction and experience program 
making for the one-room school, teach- 
ing several grades groups one time, 
and other problems time budgeting.” 
recommended that deans em- 
ployed for schools, one their 
functions the guidance students 
use out-of-schoo] time during the 
pre-service preparation period. 

10. The normal schools should not only 
give basic generalizations underlying 
activity purposes, methods, and 
values, but also specific applications. 

11. Since pressure may brought 
bear, either the matter the graduating 
children the one-room school should 
not the responsibility the teacher 
alone, the one-teacher rural school 
should ungraded, the work being 
done individualized basis. the 
Jatter case, the normal school preparation 
should such enable the teachers 
instruct rural children individ- 
ualized basis without definite grading. 


12. The normal schools should give 
both theoretical preparation and much 


6For other time budgeting, see the original 
study, “The Problems Beginning Teachers One-room 
Rural Schools New York State and Their Significance 
Teacher Education,” file the library Syracuse 
University. 


practical experience possible the 
handling unselected children. 


13. Courses should given the 
state normal schools science and na- 
ture study applicable rural school 
needs. 

14. The normal schools should ex- 
amine the existing courses which include 
any teaching methods order deter- 
mine which subject areas more specific 
instruction methods needs given. 


15. The subjects art, music, and 
handwriting should given definite 
treatment the normal schools, both 
reasonable performance level, and 
methods teaching these skills. Inas- 
much beginning teachers evidence seri- 
ous deficiencies these areas, further 
recommended that these subjects con- 
sidered part the regular curriculum 
rather than makeup preparatory 
work. 

16. The normal schools, any 
culum revision, should give serious atten- 
tion the problem methods in- 
struction reading. 


17. Teachers, pre-service prepara- 
tion, should given sufficient theoretical 
training and much practical experience 
possible handling health and safety 
problems. The psychological, well 
the physiological approach these prob- 
lems should included. 


18. Courses should instituted the 
normal schools diagnosis and remedia! 
work treated from the following angles: 
individual diagnosis and remedial meas- 
ures physical, mental and social dis- 
abilities; diagnosis and remedial instruc- 
tion the various specific subject-matter 


fields. 


19. Both academic professional 
courses should draw common difficul- 
ties beginning teachers for illustrations 
and examples general principles being 
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taught. The content and type these 
illustrations should dependent the 
maturity, previous training, and abilities 
the students, well upon the needs 
the area served each normal school. 


20. Before entering the rural school 
teaching field teachers should given 
definite instruction the knowledge 
rural school administration, such the 
duties the various schoo] officials, the 
proper authorities consult for special 
cases mental physical maladjust- 
ment, order that young teachers may 
able deal with legal 
sional contingencies that may arise. 


21. Attention should given the 
schools applied psychology 
dealing with people, using specific ex- 
amples difficulties instead hypothe- 
tical cases, order that the beginning 
teachers can more quickly adjust rural 
teaching and social problems. 


22. All prospective teachers who will 
certified teach the rural schools 
should given introduction rural 
socia] institutions, and rural school or- 
ganizational and instructional problems. 
This introduction should include not only 
generalizations, but also specific applica- 
tions. 


23. There should partial differ- 
entiation, but not complete specialization 
the preparation teachers for rural 
schools. Each institution for teacher edu- 
cation the state should give back- 
ground courses for liberal education, 
professional courses meet the needs 
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its graduates according the difficulties 
likely encountered, and practical 
courses meet the special needs its 
placement area. 


24. Insofar possible, direct contact 
and experience should given pre- 
service preparation the execution 
the principles learned, such time budg- 
eting, diagnosis, treatment, etc. 


25. The needs teachers general, 
and the needs the specific placement 
areas shown research studies, should 
basic the revision professional 
curricula for normal schools. 


26. Not every institution for teacher 
education within given state need in- 
corporate all the recommendations 
this study. Rather, should each institu- 
tion select those suggestions which would 
aid better performing its particular 
functions. 


27. order that each institution for 
teacher education keep its curriculum 
date according dynamic philoso- 
phy education and its special needs 
and facilities, provision should made 
for standing curriculum committee 
within the state study curricular prob- 
lems the schools and facili- 
tate changes whenever and wherever they 
seem desirable. 


28. The teacher-preparatory 
tions the state should emphasize broad 
principles basic teaching, and, addi- 
tion, such knowledges and skills offer 
major difficulties many beginning 
teachers. 


. 
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Editorial 


CURRICULUM DEVELOPMENT AND THE LEARNING SITUATION 


UESTIONS are being raised regard- 

ing the energy and money spent 
curriculum development. Can the ex- 
penditure for language arts curricula 
justified? Perhaps the value curriculum 
development being questioned those 
Situations which the major changes are 
not children but only the bulletins. 
The answer such question must 
found appraisal the changes that 
take place the learning situation for 
children result curriculum de- 
velopment; and the extent which 
these changes result increased de- 
sire the part children express 
themselves, listen, read, reach 
decisions through the use language, 
and increased ability with 
satisfaction themselves and value 
those with whom they work and play. 


study curriculum development 
enterprises which result desirable 
learning the part children, what 
will Among other things sus- 
pect that will find consideration 
fundamental issues those who work 
with children. The issues will vary with 
school systems. Some may similar 
the following: 

the goal help each child achieve his 
many children ‘possible fixe 
standard? 
the responsibility the curriculum 
worker select the books that all must 
read, suggest books that have helped 
children meet their preblems? 

Who shall determine what achieved 
and how? Will teachers and children 
really participate this the sole re- 
sponsibility curriculum workers. 


the learning situations are change, 
teachers need reach decisions regarding 
the issues that are fundamental their 
classrooms. 


reach decisions many teachers 
study the needs their children, plan 
the learning situations for these children, 
and evaluate the results. larger com- 
munities this activity will many 
schools that desirable changes may 
permeate the system. this undertaking 
teachers will find help the records 
what other teachers have done and 
thought. 


What will the place the curricu- 
lum specialist, the supervisor, and the 
administrator? important one. 
Theirs the responsibility seeing that 
teachers have access books and maga- 
zines which other teachers have record- 
More important, they will give the en- 
couragement and guidance needed re- 
lease the potentialities teachers. When 
experimentation carried they will 
interpret what being tried, why 
being done, order that the experi- 
menter’s co-workers and the community 
may look upon the enterprise with sym- 
pathy, understanding, 

The curriculum will record the 
point view reached and the factors con- 
sidered reaching decisions; record 
the studies made teachers; and descrip- 
tions the conditions under which signi- 
ficant learning has taken place. When 
this record ready for distribution many 
worthwhile changes will have taken place 
because the activities carried the 
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participating group. record the 
used must written that all will 
want read. But the final test the 
value the time and energy spent cannot 
made any examination the bulle- 
tin; must made examination 


ported Miss Dorothy Weaver Fair- 
mount School West Orange, New 
Jersey. Miss fifth grade class 
established correspondence with the crew 
ship which was visiting European 
ports. Letters were received and written 
once each month during the school year. 


Scrapbook This was reported 
Miss Dorothy Shepard the Lincoln 
School East Orange, New Jersey. The 
children drew pictures their scrapbooks 
and dictated stories about these their 
teacher. 


Mothers’ Tea. This was reported 
Mrs. Elizabeth Hausch West Orange, 
New Jersey. Her fifth grade class planned 
tea for their mothers. Invitations had 
written. The entertainment feature 
was play written the children. There 
was much oral discussion. 


For extended account this see Smith, Florence 
“Learning through Expressing Conducting 
Experiences English, National Council Teachers 


English. Appleton-Century, 1939. 


Some years ago was teacher 
geography grade seven. child 
room asked she might speak 
Miss When was discovered that 
Miss was absent, asked might 
help. thank you,” said the child, 


wonder that many children see con- 
nection between geography and history, 
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the classroom situation, the environ- 
ment which children work, and the 
activities which they and their teach- 
ers engage. 
—FANNIE RAGLAND 
Director, Upper Elementary 
Grades, Public Schools, Cincinnati. 


eant. This was reported Miss Rose 
Greenberg the Campbell School 
South River, New Jersey. Her dramatic 
club junior high school pupils became 
interested local history. Ultimately they 
presented pageant before some 900 
people. They wrote the pageant. They 
discussed and planned. They took part 
the pageant. They wrote letters re- 
questing costumes and properties. 


Interesting and effective purposes 
children which have been reported suc- 
cessful might extended indefinitely. 
Such not the function this paper. 
matter fact has been better done 
Conducting Experiences Here 
the teacher English will find more sug- 
gestions than can use life time. 
Many these will meet the standards 
motivation which have been set forth 
this paper. 


ibid. 


and between these and science, art, and 
literature; that they see relation be- 
tween these and the world today. 

must get together this. 
only through social integration, which 
involves straight, clear thinking cause 
and effect; moderate intelligent 
speech; and courageous action that de- 
mocracy will preserved. 


Evaluation the Oregon 


CLARE YOUNG 
Recently Professor Children’s Literature 
State Teachers College, Valley City 
North Dakota 


Oregon Curriculum Series. Hugh Wood, 
Director Curriculum Laboratory, Univer- 
sity Oregon, editor. 

No. Language Arts; study guide for 
teachers. Hugh Wood. 

No. Bread; second grade unit. 
Anne Moses. 

No. Pets; first grade unit. Alma 
Sarpola. 

No. 25. The Adventures Puck Mid- 
summer Night’s Dream). Ellen 
McClelland Wilshire. 

No. 26. Robin Hood; appreciation 
unit. Ellen McClelland Wilshire. 


DEVELOPING the curriculum the 

laboratory the University Oregon, 
Hugh Wood has been editing series 
bulletins, based upon the activities the 
teachers who have worked out unit plans 
paring certain these bulletins response 
demand for guidance the teaching and 
improvement the language arts program. 

What are the language arts and what de- 
termines the program? Which the language 
arts must the center such correlation 
and what subjects must subsidiary that 
Who should guide the study unit 
and where should that person get his ma- 
How should such person trained 
and where should trained order 
guide successfully the development unit 
study? These are some the questions 
which occur the consideration the 
Oregon outlines, and these are some the 
questions which Mr. Wood and his associates 
have attempted answer working plans 
outlines for guidance. 

What are the language grts and what de- 
termines the program? The language arts are 
those phases the fine arts which deal with 
the expression beautiful ideas 
way and the interpretation beautiful ideas 
expressed others through language. re- 
duce the definition its lowest common de- 
nominator—the art literature, creative and 
interpretive—the language arts, they story- 
telling, speaking public, writing letter, 
creating poem narrating experience for 


newspaper consumption, must aim beauty, 
the creating the appreciating it. 
that not the aim and intent the program 
and literature does not lead sort 
beacon, the long list subjects which are 
associated with it—language, spelling, gram- 
mar, music, art, sculpture, the ballet—the 
program curriculum will fail carry over 
into the experience the child. 

firmly believe that literature, real liter- 
ature, which aims beauty and gives pleasure, 
the center around which the other language 
arts must revolve. Unless child likes 
story, for example, why should have any 
incentive for telling anyone else, play- 
ing for his own entertainment, drawing 
pictures from for some one else under- 
stand? fact subjects are correlated with 
literature, they should used geographical 
historical backgrounds, social studies ap- 
proaches, the like, but they must never 
the center any language arts program. 
The target beauty, enjoyment, appreciation. 

reminded recent expedition made 
art teacher and the pupils one grade 
the union station St. Louis. The children 
were supplied with notebooks and the usual 
questions answered and observations 
made. Did they make this trip 
obtain information? No. Incidentally, they 
obtained great deal, but they obtained social 
backgrounds applied the study art, 
carried over into the subjects applied 
art, language, letterwriting, spelling, composi- 
tion for the paper, freehand drawing trains, 
people, suitcases, trunks, and trucks. more 
fertile field the social studies back- 
ground for art literature could hardly 
devised than visit large city railway 
station, yet the officials claimed that that was 
the first time such adventure social rela- 
tions had been used approach art. 


Who should guide the study unit and 
where should that person get his material? 
The unit study which will most helpful 
the appreciating beauty and the expres- 
sion pleasure must grow out the experi- 
ences the child. The unit pets (No. 
University Oregon) which was begun 
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the children—in this case the introduction 
the lizards pets—is valuable, because 
grew out activities which were interesting 
the children and made necessary the care 
the lizards. However the statement that 
“This unit will followed Christmas 
unit toys” presupposes unit that inau- 
gurated the teacher. more than likely 
that the unit toys will prove less interest- 
ing coming before Christmas than would 
coming after Christmas, when Santa has made 
his annual distribution, unless course chil- 
dren are creating toys gifts needy chil- 
dren. this same unit wish that those 
suggested activities for appreciation which had 
choral reading—might have led into creative 
activities. Music and literature could have 
furnished much incentive for creative work 
this subject. 


rod and Asters,” which was told college 
class children’s literature for oral story- 
telling. The student went into her own school 
where she told the story class primary 
children. suggested them the making 
flowers, the singing songs about flowers and 
birds, the learning and writing poems about 
flowers, the planting flowers etc. ex- 
tended into the next room and two teachers 
ended the year with flower festival and tea 
for parents, when the children sang and re- 
cited poems and told stories about flowers— 
some them original—all because one little 
teacher had imagination and forsight enough 
allow the children lead into interest- 
ing and informative field which proved 
thing beauty and joy forever.” More 
than that, the teacher wrote account 
the flower festival and published subsequent- 


Needless say the teacher who attempts 
guide children any field study must 
know where get materials. Teachers who 
have already solved this problem 
lished such lists the Oregon bulletins ex- 
emplify, are furnishing helpful service. 
impressed the bibliographies the unit 
“Bread” (No. University Oregon). 
should like see sections from Monica Shan- 
non’s Dobry used the teacher this con- 
nection. The real feeling for bread better 
expressed that book than any know, and 
the teacher who attempts teach unit 
bread should familiar with it. should also 
like see Laura Richard’s supper” in- 
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cluded among the poems. The teacher who 
attempts use subject which elastic 
and which may integrated with many 
subjects must guard against overemphasis 
one phase another. The practical likely 
overdone the expense the aesthetic. 


Curricula are organized units work in- 
tended for use. Teachers who are lacking 
literary training and backgrounds would 
well study and read bibliographies vari- 
ous subjects before they attempt lead chil- 
dren into untried paths. The young teachers 
the 1940’s, children the depression, are 
sadly lacking the wherewithal from which 
make curricula any sort; and principals 
and superintendents, unprepared guide 
them, should see that some study children’s 
literature offered shared while service. 
Experienced teachers who have kept abreast 
the times the development children’s 
literature could furnish much useful informa- 
tion, which, well organized, would helpful 
young teachers. Many times such teachers 
are circumscribed the principals and super- 
intendents under whose authority they work. 
subject more fertile the development 
the creative imagination children than 
knowledge children’s literature; and more 
children’s literature—good literature which 
good for children—has been written the 
last twenty years than has been written 
all previous time. 


This favorable situation has been brought 
about the development certain agencies 
concerned with the growth the child and 
his interests, and these agencies are eager 
distribute lists and pamphlets which are help- 
ful up-to-date teachers. The Horn Book, 
the Association for Arts Childhood, The 
Parents’ Magazine, the School Board Mil- 
ton, Massachusetts, the Junior Literary Guild, 
The Elementary English Review, the American 
Library Association, the National Council 
Teachers English all publish excellent and 
up-to-date lists children’s books, covering 
variety subject matter the field 
children’s literature. 


Such lists books are available when 
teachers and principals attempt co-ordinate 
units work involving the whole school. 
The bibliographies accompanying the Robin 
Hood unit, (No. 26; University Oregon) 
are well selected, though scattered arrange- 
ment. The Robin Hood unit 
generally help teachers organize artistic 
material and present preparation for 
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the performance the Robin Hood ballet, 
and appreciation the ballet. Much 
the material suggested the high-school 
level, and children have not learned ap- 
preciate Robin Hood before they have reached 
high-school, they certainly should experience 
there. inclined think that the spirit 
Robin Hood comes through story and 
should begun story. The story most 
acceptable the fourth and fifth grades and 
stories telling themselves song—to augment 
the study the story. After all, the ballads 
were passed down word mouth. There 
was “unit” Robin Hood until Howard 
Pyle gathered these songs together into 
simplified story with some continuity. The 
character Robin Hood, the outdoor atmos- 
phere, the trickery, fun, and sportsmanship 
catch and hold the attention the child, not 
the song and verse. fine idea integrate 
story and music and art subjects— 
but should not put the cart before the 
horse. Robin Hood did not grow out the 
ballet; the ballet grew out Robin Hood. 
Consequently, all those features which have 
with the appreciation literature should 
come first; those which provide impetus for 
music should come second; for third. 
physical education, science 
and social life, well the history and 
geography England the period, valu- 
able the teacher interpreting the story 
the children. Too many assigned reports 
for pupils are undesirable. this connection 
quote from Bulletin No. 26, page the 
the following: 

Resort pressure any other force get 
students carry out assignments which they are 
not interested into which they have not put their 
hearts will nullify all efforts develop apprecia- 


tions. Most teachers realize, too, that ‘over-doing’ 
appreciation unit will defeat its objectives. 


Mrs. MacClintock her book, Literature 
the Elementary says: 


Teachers are saved most the labor making 
their own digest the Robin Hood material 
Howard Pyle’s “Robin Hood.” this has drawn 
together the whole legend, using,not only the Eng- 
lish ballads, but Scott and Peacock, and whatever 
scattered hints and details could gather from 
what must have been pretty exhaustive reading 
English romantic literature. Everywhere there are 


charming reminiscences Chaucer, Spenser, 
Shakespeare; echoes ballad and song and romance; 
making the whole, notable introduction 
literature and the method. 

Porter Lander MacClintock. University Chicago Press. 


The book which Mrs. MacClintock refers 
listed the Oregon study “‘the most de- 
lightful the Robin Hoods.” Other books 
mentioned the same bibliography contain 
some the most valuable material the 
Robin Hood cycle. 


Another bulletin (No. 25; University 
Oregon) deals with the ballet, Adven- 
tures Puck.” Adventures Puck” 
that part Midsummer Night’s Dream 
which concerned with the fairies, Titania, 
Oberon, and their train attendants, plus 
the pranks Puck. The poetic dialogue 
these elfin creatures given the nar- 
rator the actual Shakespearean 
think the ballet interpreting the music 
summer Night’s Dream happy unifying 
music, dance, and story. would seem that 
young children would enjoy the humor, the 
music, and the dance, while children high- 
school age could learn much the back- 
grounds the Elizabethan period their inter- 
pretation the “verse” the play. should 
like see included the bibliography, Boaz 
and Hahn’s Backgrounds English 
Literature” practical reference for chil- 
dren high-school age. Generally considered, 
Adventures Puck” lends itself much 
more gracefully the ballet than does the 
story Robin Hood with its rough and tum- 
ble atmosphere. 

Much can said commendation 
Hugh Wood and the members his staff, 
who have worked out and published forty- 
three bulletins date, and plan publish 
twenty more 1941-1942. Seventeen 
those published are classified language arts, 
though obviously many them are just 
suitably attacked from the social studies point 
view. For those teachers who are not fami- 
liar with the Oregon plan curriculum- 
making the bulletins published them, 
suggest that they consult the annotated price 
list distributed the University Co-operative 
Store, Eugene, Oregon, where they may find 
outlines answering many immediate problems. 
Care should taken the preparation any 
such language arts bulletins, lest eagerness 
produce tangible evidence their work, 
teachers neglect make the units simple, and 
doing defeat the purpose for which they 
were originally intended, viz: provide 
guidance the teaching and the improvement 
the language arts program. 
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Eleventh Annual Meeting 


The National Conference Research 


English 


San Francisco, California February 24, 1942 


(Tentative Program) 


Saturday, February Twenty-first 


Noon and Luncheon, p.m. 
Early afternoon Hotel Empire 


Dean, School Education, Pennsylvania State College, State 
College. 


Report: The Stanford Language School Education, Stanford 
University. 


Panel discussion, leader. 


Monday, February Twenty-third 


Morning Meeting Place meeting announced. 
9:15 o’clock 
Presiding: Dawson, University Tennessee, Knoxville, President. 


Vocabulary University Southern California, Los Angeles. 


Implication Special Speech Program for Classroom ABNEY, Kansas City 
Teachers College, Kansas City, Missouri. 


Creative Language Arts Program—speaker announced. 
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Tuesday, February Twenty-fourth 


Morning Meeting 
9:15 o’clock 


Place meeting announced. 


Presiding: University Illinois, Urbana, Vice-President. 


Status and Trends Remedial Work HEFFERNAN, California State 
Department Education, Sacramento. 


Remedial Work Large City Munson, Director Child Study Division, 
Public Schools, Chicago. 


Trends Remedial Gray, University Chicago. 


Luncheon 


Presiding: Dawson, University Tennessee, Knoxville, President. 
Report: Unpublished Research Stanford University. 


Differentiation Language Arts—ANGELA Department Supervision and 
Research, Public Schools, Baltimore, Maryland. 


Preventive Reading Director, Reading Clinic, Penn- 
sylvania State College, State College. 


Officers the Conference, 1941 


President: Dawson, University Tennessee, Knoxville 
Vice-President: University Illinois, Urbana 


Secretary-Treasurer: Temple University, Philadelphia 
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